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' The cultural position cf wosen vig-a-vig sork is
changing. Family breakdown and the financial burdens which ccme with
single-parenting aré forcing women toc enter the job market for the -
first time or in a nev way. Even in two-parent families, econcamic
_constraints are demanding that wives as-well as hustands work
full-time. Too many women will experience discouragesment as they
enter work or change their expectatidns of it. This is trce :
particularly for women who: (1) are frcs low-income tackcrounds; (2)
are entqring vork after cr as-‘a result cf gerscnal trauma (divorce,
wvidowhood) ; (3) are entering work without tte credentials of higher
‘education; and/or (4) have life experierces which are traditionally
female. Por such women gratifying work is nmot easily found., Moreover,
the human services upon which these wcsén rely for new access tc werk
have not provided advocacy fer spcial change, but have often limited
the search for new careers by the ‘denial cf critical suggcrt systems.
The New Careers in Mental Health prograrx descriked in tpis document
‘was established in 1973 to address these ccrcerrs. It invelves
developing innovative Associate and Eachelorx level e¢ducaticn prograss
which enable the ccsbiration of full esplcysent in human service and-
full-time participation in higher‘education. 1A;fhcx)
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The_cultural position of women vis-a-vis work is changing. Family b"e}ak'}v_‘ | o

down and the financial burdens which come with single-parenting are foréi»ng woilen

to enter the job market for the first time or in a new way. Economic‘constraihﬁ,
" even to two-parent families are demanding that wives as well as hu:sl_J_énds\work R

*full time. Tgo many women will experience discouragement as they enter work of P
- O > . : -
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‘ change»theié.expectations of it. This 1is irue'particulquyvfér wgmen'who:
(1) are'fréﬁ low-income backgrounds; (b)'are~eétéring work éfter:or as a re-
sult of persona{ trauma (divorce, widowhood),v(c) Qho do so Qithout the c;eden-
: . :_" tiais of higher education, and/or (d) whose fife experiences are traditionai]y
fema]e. For such women gratifying work isfnot easi]yquund:.vMoreover; the hu-
man services upon which these women rely for new éccess tovwork have not pro-"

’

vided advocacy for social change, but h:ave often limited the search for new

' cai‘?eers hy the denial of <critical support systehs (e.g., daycare, opportunit'ies
for career entry wijthout credentials). While some women havev been hired because

~#of their ability to_}perform traditiona] féma]e.ro]es (e.g. s nurturaJ’ﬁcxe,‘ r\ie]%'.ng,
.and 1istenin9’),, few 'fin'd.in theéa roles the means/to construct econor;ica 3
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and
psychologically’ rewérding careers.

- {

g These characteristics are true of women and of non-credentialled paraproc
) “ ' ' ' S . :
fgssioné]s generally. The New Careers in Mental Health program was established
~ in 1973 to address these corferns by developing infovative Aésociate'.and'Bachel'pf
g level education programs which enable the combination of full employment in hu- * |
o * .
L
o
0

man service and full time participation in higher education. Thig was'accom=

plished by thé creation of supports in both agency and school. Below is<s‘
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Vdescr1pt1on of some ofjthe supports developed by the program SRR
New Careers in Menta] Hea]th (NCMH) has deve1oped ét both the commun1ty B
- college and un1vers1ty educational programs which prov1de needed access re1e~‘
vant curr1cu1um, and 1ncreased opportun1ty for contractual study and field-’ h
basedélgarn1ng Po]1oy reforms secured in part1c1pat1ng agenc1es (e g., im- '; 95?;
proved career ladders and- educat1on release- t1me guarantees) ensure part1c1pa- i
t1on and make possible career benef1ts while the éducation prov1ded encourages * ‘:5
agenqy and New Career1st experimentation w1th new serv1ce roles
Aggesg “Access to h1gher education is first of all enhanced by the ex1st—
ence of @ visible educat1ona1 resource center. such as the NCMH program has’ be- :
come. Here'New Career1sts can get academic adv1s1ng ta1lored to their work - 7}
- s1tuat::n and career d1rect1on, help in charting feasible degree programs, 1n?
formation about spec1f1c courses, 1nstructors and course-cha]]enge opportun1t1es,
p1us know]edge/o?'socxal, recreation, and educat1ona1 resources ava11ab1e on
campus. Whereas non -working students may have the t1me and energy to cu1] out
these supports,‘New Career1sts do not and cannot The1r academ1c progress can

Y v v’
e

be stymied unless appropriate support serv1ces ex1st }”.77

1)
=

New Careers has a]so improved access’ by he1p1ng to restructure academ1c

delivery at both'the community college and university. .The New Careers Academic
De11very System (see Figure 1, page 3) 1ncorporates s1te de11vered core sem1nars‘
andﬁzred1ts for field-based learning with other site- de11vered and on- campus
course op 1ons The model enables New Career1sts to comb1ne fu]] t1me work . *
-w1th fu]] time educat1on and make norma] progress towards des1red degrees (see
Figure 2, page 4). )v | :

Paraprofess1ona1 access to higher educat1on 1s only part1a11y accomplished ¥
through reform of un1vers1ty and ¢ommunity college programs and traditions.

,Involvement in degree or1ented programs mus t also be supported by agency p011cy

" and attitude. Needed are release- t1me po]1c1es which perm1t enro]]ment without

<
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A. WORK-BASED EDUCATION |B. SITE-DELIVERED CORE

e.g., Supérvised . . SEMINARS, e.G., New’
Field, Indzpendent Careers Philosophy,
tudy, In-Service . -/ Intro to Community

Training I Mental Health, Pro-
- L - gram Development
and Evaluation

C. SITE-DELIVERED  |D. CAMPUS-BASED COURSE-

COURSEVWORK (other WORK, e.g., Econom- -
than core), e.9.» jcs, Special Educa-

‘English ComJ, Bio- tion, Art
logical Sciences, 1 , '

Sociology, etc.

With respect to this design, the following high-
lights should be noted:: :

1. The credits and curriculum associated with cell
A stem entirely from on-the-job performance and
work-based learning experiences. They involve vir-
tually no use of release time. '

2. The credits.and’curricu]uﬁlhs$OCiated with cells
B and C involve minimal use af release time and
provide’ maximized educational accessibi]ity,

3. The credits and curriculum associated with cell
D involve use of release-time. for travel to and.
from, as well as participation in, campus-based
education. , '

i

. ' B . . : )
Figure 1. The New Careers in Mental Health “"Academic
Delivery System" S
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AIDE FE

NEW_CAREERIST

~ 'TRADITIONAL
_ COLLEGE STUDENT

,Works-fulr:timefa

Uses re1ease t1m=
for in- servrce

Enro]ls in ac-~

credlted educa-r

tion as the op-

portun1ty ar1ses,
~if at all

A

May enroll each
term in & prob-
able maximum of
3-6 credit hours,

genera11y of Cell

CorD type*

.Is able to com

plete 12-15
credits of ques-
tionable degree -
applicability
per year

Probably can't
get a degree, or,
will ‘take 10+ yrs
doing so at the

- above rate

" is-educated in 2

" settings (work &
campus) yet is
unable to gain
academic or ca-
reer mobility
from such experi-
ence.

warks fu11 time = -

Usns re]ease t1me

g for educat1on on

campus

Enrolls in NC—de-
s1gnad education
program 4 terms

-per year (Fall,

Winter, Spring

~{ and Summer)

Is ablg -to- enrol]
each term in 10-
13 credit hours:
4-Cell A, 3-Cell-
B, 3-Cell C, and
3-6-Cell D Ex-
periences*

Is able {o com-
plete 40-52 cred- |

11it hours per.year

at the above
rate _

Is able to com-
plete a 4-yr de-
ree in 3%-4 yrs
at this rate (186

hours are typi-

cally required)
is educated in 2

settings (work &

campus) .and is
able to apply

both sets of ex-

perience to de-
gree advancemant
& career mobility

Works part time,
if at all - . =
Spends most of

time on campus or
nearhy _—

vEnrolls in trad1-

t1oin education- _
program on campus

'3 terms per year
1 (Fali, W1nter and

Spr1ng) '
Enrolls in an av- .

| erage of 15 credit
‘} hours each term

all (or by far.the
majority) of Ce]] '
D ‘type* '

1Tyn1ca11y com--

pletes 45 credit ,
hours per academic
year at the above
rate .

Is ab]é to cdm—
plete a 4-yr de-

| gree program in 4

yrs at this rate

Is educated in 1
setting (campus)
and is able-to

utilize creden-.
“tial to obtain

professional-
Tevel employment

* see Figure 1.
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Figure 2. New Careers as an Alternative Route to a Cre@igiial
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loss of pay and active encouragement by professionals who va1ue such optidns;
To encourage the creation of sucn policies, NCMH requires that agencies, rather f
‘than -individuals, apply for New Careers participation. Application farms askA
_that agencies art1cu1ate pol1c1es which support paraprofess1ona1 involvement
and provide career 1adder 1ncent1ves to part1c1pat1on. When no. such po11c1es )

ex1st New Careers faculty col]aborate with agency a@h1n1strators in, the1r de-‘
sign. To date, a11 New Careers agencies have created release-time po11c1es, 'd
'20 of them have cont1nued and/or expanded these to 1nc1ude profess1ona1 and
clerical staff as well.

With tne'deve1opment of re1ease-time policies, New>Careers agencies nave
begun to identify accredi ted New Careers coursework as a legitimate veh1c1e for
in-service training. Agency tra1n1ng monies have been made ava11ab]e for tu1—
tion, and some New Careerists have secured career advancements-Targely because
of academic achievements realized in New Careers. o

Curriculum: Stress on_community prob]em.solving. Paraprofessdonal deveJOpJ

nent programs which fail to address the political and psycho]oéical circumstances
of paraprofess1ona1s can. unW1tt1ngly encourage comp]acency and foster uncritical
acceptance of trad1t1ona1 serv1ce va]ues. Lacking credentials, stature, and
economic parity, paraprofessionals are often in-positions of limited power and-
_ 1eg1t1macy The1r sel f-esteem can be severe]y underm1ned and the pressure to
mo1d career asp1rat1ons around established agency patterns can be extreme

To counter such poss1b111t1es, the NCMH curr1cu1um emphasizes soc1a1 and
po]itica] awareness and encourages community activism. The goal is to foster a i
strong sense of accountability tor quality seruice, and to encourage leadership
and risk-taking skills necessary to pub]ic advocacy. At the communit& co11ege,
New Careers education centers around six core courses uh1ch analyze socna] and
;,po11t1ca1 issues influencing the context design, and direction of pub11c service

(see Table 1). Theory-practice 1ntegrat1on seminars at the Schoo1fof-Commun1ty
S ¢
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: Six Core Seminars - _
For New Careers in Mental H®alth.Education
At thd Community College

1. New Gareers in Mental Health and Human Service. This cTass will involve.
. interdisciplinary analysis of the social trends generating New Careers philosophy,
legislation, and programming. The course will examine the history and growth of -
the paraprofessional movement in mental health and human service. Llectures, -
discussions, and readings will encéurage political apd economic as well as psy-
chological views-of service delivery and manpower trends. MRS

- : ~

II. Community Mental Health Perspectives. The Ttourse will focus on the
theory and development of/the community mental health movement. Definitions of
mental health and mental 11Tness will be considered in the sacial community con-
text. Theoretical orientations and intervention strategies of the various men-
tal health and human service professional groups will be examined. '

III. Political and Economic Foundations of Mental Health and Human Service.
This course will explore the political context that shapes human services. ‘Eco-
nomic power and political process at macro and micro‘ievels will be examined vis-
a-vis their influence on service delivery. Attention will be given to organiza-
tional design, policy-making procedures?fand‘strategies~for effective action in-
local settings. - : )

IV. Cultural Competence’ for Communidy Service. This course will focus on
cultural pluralism and diversity as a positive attribute of our-socfety. First,
di fferences in race, ethnic/cultural herit®e, sex, and age will be examined in
terms of myths which encourage the stereotyping of individuals and which thus
shape inadequate service systems. Second, alternative competence-oriented views

of human diversity will be cultivated for translation into improved services.

V. Community Development. This course will examine current mental health
and human service needs iand explore the potential of community development
strategies for impacting those needs. Prbblem definition, resource identifica-
tion, citizen. involvement, and community research will pe stressed.as tools for
effective community development, ' o p :

~ VI. Program Development  and Evaluation in Community Service. . This cou. se
will call for the developmeht of specific program development skills and reyuire
the design of local service or community interventions. Focus will be on skills
and leadership in community problem solving. ’ o .

-~ : r
.
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Service and Pub11c Affa1rs (CSPA) allow upper division: New Careerists to deepen
. the1r'stydy of these same issues. In both sett1ngs the issues ra1sed are exam1ned

*%n 1ight of New Caneerists' work experiences. *

7y -

Nhether at the cqpmunity college or at CSPA, the New Careers seminar functiéns
as a sett1ng for commun1ty prob]em so]v1ng Individua11y or in. groups, New. - .
Careerzsts conduct projects us#ig social analysis and act1on skills to address

]oca] problems. For example, in the sem1nar ent1t]ed "Po]1t1ca1 and Economic

e

Foundat1ons of Community ‘Service," fpcus is on political processes which shape - ;

-

COmmun1ty needs and wh1ch contro] pub[)c service fund1ng and programming patterms.
Discussions, guest 1ectures, and simulated games of power politics introduce the

importance of competen ies.such as client advocacy, planning, aﬂdAcoa]ition
'building.ﬂ,New Careerist. domonstrate their- acquisition of these éompetencies
» B I - 4

n term prOJects One ana]yzes Tocal 1mpﬂ1cat1oqs of

in 1nd1v1dua11st1c ways

J‘

7

federal 1egIs]at1on vys a-vis services to the. tna1nab1e mentally retarded. Another
develops a proposal for restnucturing a community education service, identi

ing

4

the political issues'which the prpposa] faces en route through various segments &«

- LA Ve .
of county,bur@aucracy. Feedback and dialogue about these projects_helps New Caeer-

-

ists use class effort for impact. In these instances, the first New Careerist "
v » ' : .

presented hHer wonk.to a 19ca1 service planning board. "The second secdred agency

. endorsement ofiher plan to.expand service. '

A Y

Contractual studxgand field-based 1earning; Direct transldt%onKof education

into'action, as well as. support for experimentation with new paréprofessional
e : :

rofes, has been ‘accomplished through tne programis:expansion of contractual

, study and field-based Tearning dpportUnities. Both are’educationai innovations

\

essential to un1vers1ty support of paraprofess1ona1 deve]opment

..

% rst, contractual study .The le rn1ng contract is a process of educat1ona1

£

planning which deman S accountab1]1ty from, and negot1at1on by, both students and

L
-

faculty. Students—-1 e., New Career1sts——assert 1earn1ng goals, propose educa-
. .

Q - v ' ~ ~ » : : N

e~ -, 8 s T




. . - -8 - .

tional act1v1t1es, 1dent1fy 1earn1ng resources, and suggest criteria for evalua-
A. tion. Faculty facilitate th1s process, negotiate content and ensure that academlc

standards are met. “The use of learning contracts enhances university respons1ve-
* ness to individual 1earning needsz‘ensures credibility, sanctions education which
occurs in conmunity settings, and markedly expands the academic options of work-
based adults. In NCMH, learning contracts have been deveioped for short-term .
-}eading and conference or specjal projects and, for a few New Careerfsts, have
outj?ned entire degree programs. T .

;§bcond, field-based learning. The 1earn1ng contract process is also used

to design field-based 1earning in NCMH. Here agency exper1mentat1on with new
paraprpfess1ona1 roles and new profess1ona1/paraprofess1ona1 relationships 1s : '\d
'encouraged The agency is des1gnated a 1earn1ng environment. Adency supervisor,
7/New Careers faculty, and New Careerist negot1ate a contract in ;;?ch an‘identified
; commun1ty mental health role (;a]ued by the program and re]evant to commun1ty need
and agency service possibilities) is 1ntroduced——cNew Careers fauculty ensure-
that a theoretical framework guides role exploration and accredit agreed-upon.

s

1earn1ng projects. A , g

By comp]et1ng these prOJects under both agency and university superV1s1on,
the- New‘%areer1st not on]y acquires new competenc1es but also studies the rele-
vance of these competences to spec1f1c community needs and part1cu1ar work acti-
v1t1es. By offering academic credit and technical assistance, the program pro-
vides agencies'with incentive for'innovat}on and creates a context for experi—

-mentation. The agency superv1sor takes on an advocate and support ro]e vis-a-vis
the New Careerist, becoming a key part1c1pant in the design of new service ro1es.;é
The New Careerist is moved into a negot1at1ng role W1th both faculty and agency _?/

profess1ona1s Faculty ro]es are reshaped towards greater commun1ty 1nVo1vemep€

The process ensures cons1derat1on of community need in designing accred1ted

-

o
1earn1ng and/or spec1f1ed work activities. Facu]ty become: resources to act1v1t1es
!

valued by the .communi ty whrle tne agency is def1ned as a valid 1earn1ng env1ron-

‘ O J T
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qﬁ ment. ‘Overall, the process affirms the maturity ahd con$r1but1on of the parapro-
fess1ona1 by 1dent1fy1ng the New Careerist as an active participant: in boig.educa-

4 . ' - )

R S By action in advocacy for these and other refd?ﬁg, the prOgram seems to

t1ona1 planning and service des1gn

‘have helped women in New Careers experience regard for traditiomally female
exper1ences and yet encourage them to construct genU]nely profess1ona1’and

greatly e;panded careex horizons. 2 S
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